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CCT RUBRIC FOR EFFECTIVE TEACHING – AT A GLANCE 

 

Below Standard Developing Effective Exemplary 
Made little or no progress, and 
did not meet indicators of perfor-
mance 

Made substantial progress but 
did not meet some indicators of 
performance 

Met indicators of performance Substantially exceeded indica-
tors of performance; demonstrates 
certain characteristics in addition to 
the characteristics of “Effective” 
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1: Classroom Environment, Student Engagement and Commitment to Learning 
Teachers promote student engagement, independence and interdependence in learning and facilitate a positive learning community by: 

Indicator 1a:  │ Creating a positive learning environment that is responsive to and respectful of the learning needs of all students.2 
 

 Below Standard Developing Effective Exemplary 
Attributes    All characteristics of Effective plus 

one or more of the following: 
Rapport and posi-
tive social interac-
tions 

 Interactions between 
teacher and students are 
negative or disrespectful 
and/or the teacher does 
not promote positive social 
interactions among stu-
dents. 

 Interactions between 
teacher and students are 
generally positive and re-
spectful, and/or the 
teacher inconsistently 
makes attempts to promote 
positive social interactions 
among students. 

 Interactions between 
teacher and students are 
consistently positive and 
respectful and the teacher 
regularly promotes positive 
social interactions among 
students. 

 Fosters an environment 
where students proac-
tively demonstrate positive 
social interactions and 
conflict-resolution skills.  

Respect for student 
diversity3 

 Establishes a learning envi-
ronment that disregards 
students’ cultural, social 
and/or developmental dif-
ferences and/or does not 
address disrespectful be-
havior. 

 Establishes a learning envi-
ronment that is inconsist-
ently respectful of students’ 
cultural, social and/or de-
velopmental differences. 

 Establishes a learning envi-
ronment that is consist-
ently respectful of all stu-
dents’ cultural, social 
and/or developmental dif-
ferences. 

 Recognizes and incorpo-
rates students’ cultural, 
social and/or developmen-
tal diversity to enrich 
learning opportunities. 

Environment sup-
portive of intellec-
tual risk-taking 

 Creates a learning environ-
ment that discourages stu-
dents from attempting 
tasks, responding to ques-
tions and challenges, or 
feeling safe to make and 
learn from mistakes. 

 Creates a learning environ-
ment in which some stu-
dents are willing to attempt 
tasks, respond to questions 
and challenges, and feel 
safe to make and learn 
from mistakes. 

 Creates a learning environ-
ment in which most stu-
dents are willing to take 
risks4 and respond to ques-
tions and challenges, and 
feel safe to make and learn 
from mistakes. 

 Creates an environment in 
which students are en-
couraged to respectfully 
question or challenge 
ideas presented by the 
teacher or other students.  

High expectations 
for student learning 

 Establishes expectations 
for student learning that 
are too high or too low. 

 Establishes appropriate ex-
pectations for learning for 
some, but not all, students; 
OR inconsistently rein-
forces appropriate expecta-
tions for student learning. 

 Establishes and consist-
ently reinforces appropriate 
expectations for learning 
for all students. 

 Creates an environment in 
which students take re-
sponsibility for their own 
learning. 

2 Learning needs of all students: includes understanding typical and atypical growth and development of PK-12 students, including characteristics and performance of 
students with disabilities, gifted/talented students, and English learners. Teachers take into account the impact of race, ethnicity, culture, language, socioeconomics and 
environment on the learning needs of students. 

3 Student diversity: recognizing individual differences, including, but not limited to, race, ethnicity, gender, sexual orientation, socioeconomic status, age, physical abilities, 
intellectual abilities, religious beliefs, political beliefs, or other ideologies. 

4. Take risks: Fostering a classroom environment that promotes risk-taking involves building trust; students’ trust in the teacher and other students in the class. Students who 
trust their teachers believe that teachers will turn their failures into learning opportunities.  
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1: Classroom Environment, Student Engagement and Commitment to Learning 
Teachers promote student engagement, independence and interdependence in learning and facilitate a positive learning community by: 

Indicator 1b:  │ Promoting developmentally appropriate standards of behavior that support a productive learning environment 
 for all students. 

 

 Below Standard Developing Effective Exemplary 
Attributes    All characteristics of Effective plus 

one or more of the following: 
Communicating, re-
inforcing and main-
taining appropriate 
standards of behavior 

 Demonstrates little or no 
evidence that standards of 
behavior have been estab-
lished; and/or minimally 
enforces expectations (e.g., 
rules and consequences) 
resulting in interference 
with student learning. 

 Establishes appropriate 
standards of behavior but 
inconsistently enforces 
these expectations, result-
ing in some interference 
with student learning. 

 Establishes appropriate 
standards of behavior, 
which are consistently rein-
forced resulting in little or 
no interference with stu-
dent learning. 

 Creates opportunities in 
which students establish 
and independently main-
tain appropriate standards 
of behavior.  

Promoting social 
competence5 and re-
sponsible behavior 

 Provides little to no teach-
ing, modeling, or reinforc-
ing of social skills and/or 
provides little or no oppor-
tunities for students to self-
regulate and take responsi-
bility for their actions.  

 Inconsistently teaches, 
models and/or reinforces 
social skills; and/or limits 
opportunities to build stu-
dents’ capacity to self-regu-
late and take responsibility 
for their actions. 

 Consistently teaches, mod-
els and/or positively rein-
forces social skills and/or 
builds students’ capacity to 
self-regulate and take re-
sponsibility for their ac-
tions. 

 Encourages students to in-
dependently use proactive 
strategies6 and social skills 
and take responsibility for 
their actions. 

5 Social competence: exhibiting self-awareness, self-management, social awareness and social skills at appropriate times and with sufficient frequency to be effective in the 
situation (Boyatzis, Goleman & Rhee, 2000). 

6 Proactive strategies: include self-regulation strategies, problem-solving strategies, conflict resolution processes, interpersonal communication and responsible decision-
making.  
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1: Classroom Environment, Student Engagement and Commitment to Learning 
Teachers promote student engagement, independence and interdependence in learning and facilitate a positive learning community by: 

Indicator 1c:  │ Maximizing instructional time by effectively managing routines and transitions. 7 
 

 Below Standard Developing Effective Exemplary 
Attributes    All characteristics of Effective plus 

one or more of the following: 
Routines and transi-
tions appropriate to 
needs of students 

 Does not establish or inef-
fectively manages routines 
and transitions, resulting 
in significant loss of in-
structional time. 

 Establishes, but ineffi-
ciently manages, routines 
and transitions, resulting 
in some loss of instruc-
tional time. 

 Establishes and manages 
routines and transitions re-
sulting in maximized in-
structional time. 

 Establishes an environ-
ment in which students 
independently facilitate 
routines and transitions. 

7 Routines and transitions: Routines are non-instructional organizational activities such as taking attendance or distributing materials in preparation for instruction. Transitions 
are non-instructional activities such as moving from one classroom activity, grouping, task or context to another.   
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2: Planning for Active Learning 
Teachers plan instruction to engage students in rigorous and relevant learning and to promote their curiosity about the world at large by: 

Indicator 2a:  │ Planning of instructional content that is aligned with standards, builds on students’ prior knowledge and provides for 
appropriate level of challenge8 for all students.  

 

 Below Standard Developing Effective Exemplary 
Attributes    All characteristics of Effective plus 

one or more of the following: 
Content of lesson 
plan9 is aligned with 
standards. 

 Plans content that is misa-
ligned with or does not ad-
dress the Connecticut Core 
Standards and/or other ap-
propriate content stand-
ards. 10 

 Plans content that partially 
addresses Connecticut 
Core Standards and/or 
other appropriate content 
standards. 

 Plans content that directly 
addresses Connecticut 
Core Standards and/or 
other appropriate content 
standards. 

 Anticipates misconcep-
tions, ambiguities or chal-
lenges and plans ways to 
address these. 

Logical sequence of 
lessons at an appro-
priate level of chal-
lenge 

 Plans lessons that are not 
appropriately sequenced or 
are not at an appropriate 
level of challenge.  

 Plans some lessons seg-
ments and/or lessons that 
are logically sequenced and 
at an appropriate level of 
challenge. 

 Plans lessons that are logi-
cally sequenced and sup-
port an appropriate level of 
challenge. 

 Plans lessons that chal-
lenge students to extend 
their learning, supports 
students in making con-
nections between con-
cepts, and/or applying 
skills/learning in other 
contexts.  

Use of data to deter-
mine students’ prior 
knowledge and skills, 
and differentiation 
based on students’ 
learning needs 

 Uses general curriculum 
goals to plan common in-
struction and learning 
tasks without consideration 
of data, students’ prior 
knowledge or different 
learning needs. 

 Uses appropriate, whole 
class data to plan instruc-
tion with limited considera-
tion of data, students’ prior 
knowledge and skills, or 
different learning needed. 

 Uses multiple sources of 
appropriate data to deter-
mine individual students’ 
prior knowledge and skills 
to plan targeted, purposeful 
instruction that advances 
the learning of students. 

 Designs opportunities to 
allow students to identify 
their own learning needs 
based on their own indi-
vidual data. 

Literacy strategies11  Plans instruction that in-
cludes few opportunities for 
students to develop literacy 
skills or academic vocabu-
lary. 

 Plans instruction that in-
cludes some opportunities 
for students to develop lit-
eracy skills or academic vo-
cabulary in isolation. 

 Plans instruction that inte-
grates literacy strategies 
and academic vocabulary. 

 Designs opportunities to 
allow students to inde-
pendently select literacy 
strategies that support 
their learning. 

8 Level of challenge: The range of challenge in which a learner can progress because the task is neither too hard nor too easy.  
9 Lesson plan: A purposeful planned learning experience. 
10 Content standards: Standards developed for all content areas including Early Learning and Development Standards (ELDS) for early childhood educators.  
11 Literacy through the content areas: Literacy is the ability to convey meaning and understand meaning in a variety of text forms (e.g., print, media, music, art, movement). 

Literacy strategies include communicating through language (reading/writing, listening/speaking); using the academic vocabulary of the discipline; interpreting meaning 
within the discipline; and communicating through the discipline. Research shows that teacher integration of effective discipline-specific literacy strategies results in im-
proved student learning.  
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2: Planning for Active Learning 
Teachers plan instruction to engage students in rigorous and relevant learning and to promote their curiosity about the world at large by: 

Indicator 2b:  │ Planning instruction to cognitively engage students in the content. 
 

 Below Standard Developing Effective Exemplary 
Attributes    All characteristics of Effective plus 

one or more of the following: 
Strategies, tasks and 
questions cogni-
tively engage stu-
dents 

 Selects or designs instruc-
tional strategies, tasks 
and/or questions that 
limit opportunities for stu-
dents’ cognitive engage-
ment12 through problem-
solving, critical or creative 
thinking, discourse13, or 
inquiry-based learning14 
and application to other 
situations.  

 Selects or designs instruc-
tional strategies, tasks and 
questions that are primar-
ily teacher-directed and 
provide some opportuni-
ties for students’ cognitive 
engagement. 

 Selects or designs instruc-
tional strategies, tasks and 
questions that promote 
student cognitive engage-
ment. 

 Selects or designs plans 
to release responsibility 
to the students to apply 
and/or extend learning 
beyond the learning ex-
pectation. 

Instructional re-
sources15 and flexible 
groupings16 support 
cognitive engage-
ment and new learn-
ing 

 Selects or designs re-
sources and/or groupings 
that do not cognitively en-
gage students or support 
new learning. 

 Selects or designs re-
sources and/or groupings 
that minimally engage stu-
dents cognitively and mini-
mally support new learn-
ing. 

 Selects or designs re-
sources and/or flexible 
groupings that cognitively 
engage students and sup-
port connections between 
concepts. 

 Selects or designs re-
sources that support stu-
dents’ application of con-
cepts and/or skills in 
other contexts.  

12 Cognitive engagement: problem-solving, critical or creative thinking, discourse or inquiry-based learning and application to other situations. 
13 Discourse: defined as the purposeful interaction between teachers and students and students and students, in which ideas and multiple perspectives are represented, 

communicated and challenged, with the goal of creating greater meaning or understanding. Discourse can be oral dialogue (conversation), written dialogue (reaction, 
thoughts, feedback), visual dialogue (charts, graphs, paintings or images that represent student and teacher thinking/reasoning), or dialogue through technological or 
digital resources. 

14 Inquiry-based learning: occurs when students generate knowledge and meaning from their experiences and work collectively or individually to study a problem or answer 
a question. Work is often structured around projects that require students to engage in the solution of a particular community-based, school-based or regional or global 
problem which has relevance to their world. The teacher’s role in inquiry-based learning is one of facilitator or resource rather than dispenser of knowledge.   

15 Instructional resources: includes, but are not limited to, available textbooks, books, supplementary reading and information resources, periodicals, newspapers, charts, 
programs, online and electronic resources and subscription databases, e-books, computer software, kits, games, transparencies, pictures, posters, art prints, study prints, 
sculptures, models, maps, globes, motion pictures, audio and video recordings, DVDs, software, streaming media, multimedia, dramatic productions, performances, 
concerts, written and performed music, bibliographies and lists of references issued by professional personnel, speakers (human resources) and all other instructional re-
sources needed for educational purposes.  

16 Flexible groupings: groupings of students that are changeable based on the purpose of the instructional activity and on changes in the instructional needs of individual 
students over time.   
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2: Planning for Active Learning 
Teachers plan instruction to engage students in rigorous and relevant learning and promote their curiosity about the world at large by: 

Indicator 2c:  │ Selecting appropriate assessment strategies17 to monitor student progress. 
 

 Below Standard Developing Effective Exemplary 
Attributes    All characteristics of Effective plus 

one or more of the following: 
Criteria for student 
success 

 Does not identify criteria 
for student success. 

 Identifies general criteria 
for student success. 

 Identifies observable and 
measurable criteria for stu-
dent success. 

 Identifies opportunities for 
students to be involved in 
developing or interpreting 
criteria for student suc-
cess. 

Ongoing assessment 
of student learning 

 Plans assessment strate-
gies that are limited or not 
aligned to intended instruc-
tional outcomes. 

 Plans assessment strate-
gies that are partially 
aligned to intended instruc-
tional outcomes OR strate-
gies that elicit only minimal 
evidence of student learn-
ing. 

 Plans assessment strate-
gies to elicit specific evi-
dence of student learning of 
intended instructional out-
comes at critical points 
throughout the lesson. 

 Plans strategies to engage 
students in using assess-
ment criteria to self-moni-
tor and reflect upon their 
own progress. 

17 Assessment strategies: are used to evaluate student learning during and after instruction. 
 Formative assessment is a part of the instructional process, used by teachers and students during instruction that provides feedback to adjust ongoing teaching and 

learning to improve students’ achievement of intended instructional outcomes (FAST SCASS, October 2006). 
 Summative assessments are used to evaluate student learning at the end of an instructional period. Summative assessment helps determine to what extent the in-

structional and learning goals have been met. 
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3: Instruction for Active Learning 
Teachers implement instruction to engage students in rigorous and relevant learning and to promote their curiosity about the world at large by: 

Indicator 3a:  │ Implementing instructional content18 for learning. 
 

 Below Standard Developing Effective Exemplary 
Attributes    All characteristics of Effective plus 

one or more of the following: 
Instructional purpose  Communicates learning ex-

pectations that are unclear 
or are misaligned with the 
Connecticut Core Stand-
ards and/or other appro-
priate content standards.  

 Communicates learning ex-
pectations that are partially 
aligned to Connecticut Core 
Standards and/or other ap-
propriate content stand-
ards and sets a general 
purpose for instruction that 
requires further clarifica-
tion. 

 Clearly communicates 
learning expectations that 
are aligned with Connecti-
cut Core Standards and/or 
other appropriate content 
standards, and sets a spe-
cific purpose for instruc-
tion. 

 Provides opportunities for 
students to demonstrate 
their understanding of the 
purpose of the lesson.  

Content accuracy  Presents content with sig-
nificant error(s) OR uses 
imprecise/ inaccurate lan-
guage to convey ideas in 
the content area that leads 
to student misunderstand-
ing. 

 Presents content with mi-
nor errors or uses impre-
cise language to convey 
ideas in the content area 
that leads to student mis-
understanding.  

 Presents content accurately 
using content-specific lan-
guage that leads to student 
understanding.  

 Effectively uses content-
specific language that ex-
tends student under-
standing.  

Content progression 
and level of challenge 

 Presents instructional con-
tent that lacks a logical 
progression; and/or level of 
challenge is at an inappro-
priate level to advance stu-
dent learning. 

 Presents instructional con-
tent in a generally logical 
progression and/or at an 
appropriate level of chal-
lenge to advance student 
learning. 

 Clearly presents instruc-
tional content in a logical 
and purposeful progression 
and at an appropriate level 
of challenge to advance 
learning of all students. 

 Challenges students to ex-
tend their learning beyond 
the lesson expectations 
and make cross-curricular 
connections. 

Literacy strategies19  Presents instruction with 
few opportunities for stu-
dents to develop literacy 
skills and/or academic vo-
cabulary. 

 Presents instruction with 
some opportunities for stu-
dents to develop literacy 
skills and/or academic vo-
cabulary in isolation. 

 Presents instruction that 
integrates literacy strate-
gies and academic vocabu-
lary within the lesson con-
tent. 

 Provides opportunities for 
students to independently 
select and apply literacy 
strategies. 

18 Content: Discipline-specific knowledge, skills and deep understandings as described by relevant state and national professional standards. 
19 Literacy strategies: Literacy is the ability to convey meaning and understand meaning in a variety of text forms (e.g., print, media, music, art, movement). Literacy strate-

gies include communicating through language (reading/writing, listening/speaking); using the academic vocabulary of the discipline; interpreting meaning within the 
discipline; and communicating through the discipline. Research shows that teacher integration of effective discipline-specific literacy strategies results in improved student 
learning.  
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3: Instruction for Active Learning 
Teachers implement instruction to engage students in rigorous and relevant learning and to promote their curiosity about the world at large by: 

Indicator 3b:  │ Leading students to construct meaning and apply new learning through the use of a variety of differentiated 
 and evidence-based learning strategies. 

 

 Below Standard Developing Effective Exemplary 
Attributes    All characteristics of Effective plus 

one or more of the following: 
Strategies, tasks and 
questions 

 Includes tasks that do not 
lead students to construct 
new and meaningful learn-
ing and that focus primar-
ily on low cognitive demand 
or recall of information. 

 Includes a combination of 
tasks and questions in an 
attempt to lead students to 
construct new learning, but 
are of low cognitive demand 
and/or recall of infor-
mation with limited oppor-
tunities for problem-solv-
ing, critical thinking 
and/or purposeful dis-
course or inquiry. 

 Employs differentiated 
strategies, tasks and ques-
tions that cognitively en-
gage students in construct-
ing new and meaningful 
learning through appropri-
ately integrated recall, 
problem- solving, critical 
and creative thinking, pur-
poseful discourse and/or 
inquiry.  

 Includes opportunities for 
students to generate their 
own questions and prob-
lem-solving strategies, and 
synthesize and communi-
cate information. 

Instructional re-
sources20 and flexible 
groupings 

 Uses resources and/or 
groupings that do not cog-
nitively engage students or 
support new learning. 

 Uses resources and/or 
groupings that cognitively 
engage some, but not all, 
students, and support new 
learning. 

 Uses resources and flexible 
groupings that cognitively 
engage students in demon-
strating new learning in 
multiple ways, including 
application of new learning 
to make to make connec-
tions between concepts. 

 Fosters student ownership, 
self-direction and choice of 
resources and/or flexible 
groupings to develop their 
learning. 

Student responsibil-
ity and independence 

 Implements instruction 
that is teacher-directed, 
providing no opportunities 
for students to develop in-
dependence as learners. 

 Implements instruction 
that is primarily teacher di-
rected, but provides some 
opportunities for students 
to develop independence as 
learners. 

 Implements instruction 
that provides multiple op-
portunities for students to 
develop independence as 
learners. 

 Provides opportunities for 
students to approach 
learning tasks in ways that 
will be effective for them as 
individuals.  

20 Instructional resources: includes, but are not limited to, textbooks, books, supplementary reading and information resources, periodicals, newspapers, charts, programs, 
online and electronic resources and subscription databases, e-books, computer software, kits, games, transparencies, pictures, posters, art prints, study prints, sculptures, 
models, maps, globes, motion pictures, audio and video recordings, DVDs, software, streaming media, multimedia, dramatic productions, performances, concerts, written 
and performed music, bibliographies and lists of references issued by professional personnel, speakers (human resources) and all other instructional resources needed for 
educational purposes. 
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3: Instruction for Active Learning 
Teachers implement instruction to engage students in rigorous and relevant learning and to promote their curiosity about the world at large by: 

Indicator 3c:  │ Assessing student learning, providing feedback to students and adjusting instruction.  
 

 Below Standard Developing Effective Exemplary 
Attributes    All characteristics of Effective plus 

one or more of the following: 
Criteria for student 
success 

 Does not communicate cri-
teria for student success. 

 Communicates general cri-
teria for student success. 

 Communicates specific ob-
servable and measurable 
criteria for student success. 

 Provides opportunities for 
students to be involved in 
developing or interpreting 
criteria for student suc-
cess. 

Ongoing monitoring 
of student learning 

 Monitors student learning 
with focus limited to task 
completion and/or compli-
ance rather than student 
achievement of lesson pur-
pose/objective. 

 Monitors student learning 
with focus on whole-class 
progress toward achieve-
ment of the intended in-
structional outcomes. 

 Monitors student learning 
with focus on eliciting evi-
dence of learning at critical 
points in the lesson in or-
der to monitor individual 
and group progress toward 
achievement of the in-
tended instructional out-
comes. 

 Promotes students’ self-
monitoring and self-as-
sessment to improve their 
learning. 

Feedback to stu-
dents21 

 Provides no meaningful 
feedback or feedback lacks 
specificity and/or is inac-
curate. 

 Provides feedback that par-
tially guides students to-
ward the intended instruc-
tional outcomes. 

 Provides individualized, de-
scriptive feedback that is 
accurate, actionable and 
helps students advance 
their learning. 

 Provides opportunities for 
students to self-reflect 
and/or provide peer feed-
back that is specific and 
focuses on advancing stu-
dent learning. 

Instructional adjust-
ment22 

 Makes no attempts to ad-
just instruction. 

 Makes some attempts to 
adjust instruction that is 
primarily in response to 
whole-group performance. 

 Adjusts instruction as nec-
essary in response to indi-
vidual and group perfor-
mance. 

 Provides opportunities for 
students to independently 
select strategies that will 
be effective for them as in-
dividuals.  

21 Feedback: Effective feedback provided by the teacher is descriptive and immediate and helps students improve their performance by telling them what they are doing 
right and provides meaningful, appropriate and specific suggestions to help students improve their performance.  

22 Instructional adjustment: based on the monitoring of student understanding, teachers make purposeful decisions on changes that need to be made in order to help 
students achieve learning expectations. 
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4: Professional Responsibilities and Teacher Leadership 
Teachers maximize support for student learning by developing and demonstrating professionalism, collaboration and leadership by: 

Indicator 4a:  │ Engaging in continuous professional learning to impact instruction and student learning.  
 

 Below Standard Developing Effective Exemplary 
Attributes    All characteristics of Effective plus 

one or more of the following: 
Teacher self-evalua-
tion/ reflection and 
impact on student 
learning 

 Insufficiently reflects on/ 
analyzes practice and im-
pact on student learning. 

 Self-evaluates and reflects 
on practice and impact on 
student learning, but 
makes limited efforts to im-
prove individual practice. 

 Self-evaluates and reflects 
on individual practice and 
impact on student learning, 
identifies areas for im-
provement, and takes ac-
tion to improve professional 
practice. 

 Uses ongoing self-evalua-
tion and reflection to initi-
ate professional dialogue 
with colleagues to improve 
collective practices to ad-
dress learning, school and 
professional needs. 

Response to feedback  Does not respond to super-
visor or peer feedback and 
recommendations for im-
proving practice. 

 Responds to supervisor or 
peer feedback and recom-
mendations for improving 
practice although changes 
in practice are limited. 

 Responds to supervisor or 
peer feedback and makes 
changes in practice based 
on feedback. 

 Proactively seeks supervi-
sor or peer feedback in or-
der to improve a range of 
professional practices. 

Professional learn-
ing23 

 Does not engage in profes-
sional learning activities.  

 Engages in relevant profes-
sional learning but applica-
tion to practice is limited. 

 Engages in relevant profes-
sional learning and applies 
new learning to practice. 

 Takes a lead in and/or in-
itiates opportunities for 
professional learning with 
colleagues. 

23 Connecticut’s Definition of Professional Learning: High-quality professional learning is a process that ensures all educators have equitable access throughout their career 
continuum to relevant, individual and collaborative opportunities to enhance their practice so that all students advance towards positive academic and non-academic 
outcomes. 
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4: Professional Responsibilities and Teacher Leadership 
Teachers maximize support for student learning by developing and demonstrating professionalism, collaboration and leadership by: 

Indicator 4b:  │ Collaborating to develop and sustain a professional learning environment to support student learning.  
 

 Below Standard Developing Effective Exemplary 
Attributes    All characteristics of Effective plus 

one or more of the following: 
Collaboration with 
colleagues24 

 Does not collaborate with 
colleagues to improve 
teaching and learning. 

 Minimally collaborates with 
colleagues to improve 
teaching and learning. 

 Collaborates with col-
leagues to improve teaching 
and learning. 

 Supports and assists col-
leagues to adapt planning 
and instructional prac-
tices that support teach-
ing and learning.  

Professional respon-
sibility and ethics 

 Does not consistently ex-
hibit professional responsi-
bility and ethical practices 
in accordance with the 
Connecticut Code of Profes-
sional Responsibility for 
Teachers.25 

 Exhibits practices that 
demonstrate the need for 
increased awareness of the 
Connecticut Code of Profes-
sional Responsibility for 
Teachers.  

 Consistently exhibits pro-
fessional responsibility and 
ethical practices in accord-
ance with the Connecticut 
Code of Professional Re-
sponsibility for Teachers. 

 Collaborates with col-
leagues to deepen the 
awareness of the moral 
and ethical demands of 
processional practice. 

24 Colleague: A colleague is a person with whom an educator works, including, but not limited to, other teachers, administrators, support staff and paraeducators. 
25 Connecticut Code of Professional Responsibility for Teachers: A set of principles which the teaching profession expects its members to honor and follow; and serves as a 

basis for decisions on issues pertaining to licensure and employment. (Regulations of Connecticut State Agencies Section 10-145d-400a) 
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4: Professional Responsibilities and Teacher Leadership 
Teachers maximize support for student learning by developing and demonstrating professionalism, collaboration and leadership by: 

Indicator 4c:  │ Working with colleagues, students and families to develop and sustain a positive school climate that supports 
student learning.  

 

 Below Standard Developing Effective Exemplary 
Attributes    All characteristics of Effective plus 

one or more of the following: 
Positive school cli-
mate 

 Does not comply with ef-
forts to develop and/or 
sustain a positive school 
climate. 

 Complies with efforts to de-
velop and/or sustain a pos-
itive school climate. 

 Actively engages with col-
leagues, students and fami-
lies to develop and/or sus-
tain a positive school cli-
mate. 

 Leads efforts to improve 
and strengthen the school 
climate. 

Family and commu-
nity engagement 

 Limits communication with 
families about student aca-
demic or behavioral perfor-
mance to required reports 
and conferences. 

 Communicates with fami-
lies about student aca-
demic or behavioral perfor-
mance through required re-
ports and conferences; 
and/or makes some at-
tempts to build relation-
ships through additional 
communications. 

 Proactively communicates 
with families about learn-
ing expectations and stu-
dent academic or behav-
ioral performance; and de-
velops positive relation-
ships with families to pro-
mote student success. 

 Supports colleagues in de-
veloping effective ways to 
communicate with fami-
lies and engage them in 
opportunities to support 
their child’s learning; and 
seeks input from families 
and communities to sup-
port student growth and 
development.  

Culturally responsive 
communications26 

 Demonstrates lack of cul-
tural awareness or bias in 
interactions with students, 
families and/or the com-
munity. 

 Interacts with students, 
families and community in 
a manner that indicates 
limited awareness of, or re-
spect for, cultural differ-
ences. 

 Interacts with students, 
families and the commu-
nity in a culturally respect-
ful manner. 

 Leads efforts to enhance 
culturally respectful inter-
actions with students, 
families and the commu-
nity. 

26 Culturally responsive communications: using the cultural knowledge, prior experiences and performance styles of diverse students to make learning more appropriate and 
effective for students and to build bridges of meaningfulness between home and school experiences. 
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